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Why is ESAP important? 

The Bologna process (1999): “If higher education 
programmes are to be relevant to the European labour
market, graduates have to be able to communicate in a 
number of languages and to expand their repertoire in 
changing needs”changing needs”

European Commission (2008): “Languages mean 
Business!”: one of the main reasons why thousands of 
European companies lose out on concluding deals and 
contracts is their lack of linguistic and intercultural 
competencies . 
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Why is ESAP important? 

a 'Communiqué‘ by the Education Ministers (2017): 
an inclusive and innovative approach to learning and 
teaching is needed; for integrated transnational 
cooperation in higher education, research and 
innovation;innovation;

“Making higher education systems inclusive also 
requires the right conditions for students of different 

backgrounds to succeed.”  
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Within this context, why is mediation 
important? 



When do we mediate?

 We mediate when there is need to make
accessible information that a friend, a
colleague, a family member, etc. does
not grasp;not grasp;

 it originates from the need to 
have something clarified, to interpret or 
reinterpret a message, to sum up what a 
text says for one or more persons, for an 
audience, for a group of readers, etc.
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What is mediation? 

 Involves interplay of languages
is a form of translanguaging: 

Translanguaging makes it clear that there are no clear-
cut boundaries between the languages employed 
(Stathopoulou, 2013, 2015)(Stathopoulou, 2013, 2015)
 a social activity : 

- Its products cannot be seen in isolation from the 
situation in which they are produced. 
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Within this framework, 
the CEFR pioneered the 

introduction of mediation...

to indicate 
communicative 
language activities, language activities, 
which are not covered 
by reception and 
production
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The CEFR (Council of Europe, 
2001) has constituted a step in 
the direction of promoting 
multilingualism, by stressing 
the necessity for language 
programmes to enhance the programmes to enhance the 
development of language 
users‟ interlingual strategies 
and plurilingual competences 
(cf. Coste and Simon 2009). 
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‘In both the receptive and productive 
modes, the written and/or oral activities of 

mediation make communication 
possible between persons who are 

unable, for whatever reason to 
communicate with each other directly. 

……provides for a third party a 
(re)formulation of a source text to which 
this third party does not have direct access. this third party does not have direct access. 

Mediation language activities, 
(re)processing an existing text, occupy 
an important place in the normal linguistic 

functioning of our societies.’ 

(CEFR Section 2.1.3: English p14, French 
p18) 
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Mediation descriptors in CEFR (2001)? 
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From 2001 to 2018
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The new CEFR project (2013-2018)
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The CEFR Companion Volume 
with New Descriptors 

published on the Council of Europe’s website: 
http://www.coe.int/en/web/common-european-framework-reference-languages

It is the outcome of a project commissioned & coordinated 
by the Council of Europe from 2013 to 2017by the Council of Europe from 2013 to 2017
Final version published in 2018 
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Coordinator: Brian North
Authoring group: Enrica Piccardo, Tim Goodier, Maria Stathopoulou 



The new CEFR descriptors

can be exploited for the development of 
appropriate pedagogies, language 
programmes, curricula and syllabi respecting 
the diverse linguistic resources

become useful in bridging the linguistic gaps:
- the parallel use of languages
- language users’ willingness to act as 

interlingual mediators and their capacity to 
purposefully blend, embed and alternate codes
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The new CEFR project and aspects 
of importance for teaching and of importance for teaching and 

testing  mediation in ESAP contexts
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Definitions



Defining mediation… (1)
(Coste and Cavali, 2015:12)

reducing the distance 
between two poles between two poles 
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Defining mediation… (2)
(CEFR Companion 2018: 103)

• “In mediation, the user/learner acts as a social agent 
who creates bridges and helps to construct or convey 
meaning, sometimes within the same language, 
sometimes from one language to another (cross-
linguistic mediation). 

• The focus is on the role of language in processes like 
creating the space and conditions for communicating 
and/or learning, collaborating to construct new 
meaning, encouraging others to construct or 
understand new meaning, and passing on new 
information in an appropriate form. 

• The context can be social, pedagogic, cultural, linguistic 
or professional”
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• Mediation concerns the facilitation of 
the communication itself and/or the 
(re)formulation of a text, the 

Defining mediation… (3)
(North and Piccardo, 2016: 9)

(re)formulation of a text, the 
(re)construction of the meaning of a 
message.
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The 4 types of mediation 
North and Piccardo, 2016, p. 8: 

Linguistic 
Cultural
Social Social 
Pedagogic 
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a. Linguistic mediation

• refers to (but is not restricted to) the 
interlinguistic dimension, particularly in 
the sense of transforming one kind of 
text into another. 

• also includes the intralinguistic
dimension, which could be in any 
language (e.g. summarise an L2 text in 
L2)
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b. Cultural mediation

• Passing from one language to another 
necessarily involves passing from one 
culture to another

c. Social mediation 
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concerns a language user who plays the role 
of intermediary between different 
interlocutors

tends to refer to the resolution of personal, 
commercial or international disputes

c. Social mediation 



d. Pedagogic mediation
• Successful teaching is a form of mediation
• Teachers try to mediate knowledge, 

experiences
• Encompasses the following: 

- facilitating access to knowledge, - facilitating access to knowledge, 
encouraging other people to develop 
their thinking 

- collaboratively co-constructing meaning 
as a member of a group in a school, 
seminar, or workshop setting
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The categorisation by Coste & Cavalli of cognitive 
mediation & relational mediation became instrumental in 

organising the categories for descriptor scales

• ‘[…] it may be postulated that the fundamental task of 
knowledge transmission and building and the appropriation 
of that which at first sight is perceived as otherness involves 
a series of operations that can be described as cognitive 
mediation. The management of interactions, relationships mediation. The management of interactions, relationships 
and even conflicts and, […], everything pertaining to a 
reduction of distances between individuals, facilitating 
encounters and cooperation and creating a climate 
conducive to understanding and to work falls within the 
scope of a form of mediation that can be described as 
relational mediation. […] ’ (2015:28)
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The new CEFR project and aspects 
of importance for teaching and of importance for teaching and 

testing  mediation in ESAP contexts

24

Scales  



Linguistic

Relational

Cognitive

Relational

Relational



1. Mediating a text

• involves passing on to another person the 
content of a text to which they do not have 
access, often because of linguistic, cultural, 
semantic or technical barriers. 
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2. Mediating concepts 

• refers to the process of facilitating 
access to knowledge and concepts for 
others, particularly if they may be 
unable to access this directly on their 
own. 

• This is a fundamental aspect of 
parenting, mentoring, teaching and 
training. 
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3. Mediating communication

• The aim is to facilitate understanding and to shape 
successful communication between users/learners 
who may have individual, sociocultural, 
sociolinguistic or intellectual differences in 
standpoint. 

• The skills involved are relevant to diplomacy, • The skills involved are relevant to diplomacy, 
negotiation, pedagogy and dispute resolution, 
but also to everyday social and/or workplace 
interactions. 

• is primarily concerned with personal encounters, and 
so descriptor scales are only provided for spoken 
communicative activities.
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The new CEFR project and aspects 
of importance for teaching and of importance for teaching and 

testing of mediation in ESAP
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Designing ESAP courses  



Principles and features of the ESAP course

• Content difficulty should approximate the level in 
their normal courses .This means for instance, you 
cannot expect medical students and doctors to study 
high school biology. Medical students need University 
Level content.

• Authenticity and Relevance• Authenticity and Relevance
• Massive exposure
• Purpose-related orientation: Focus on meaningful 

information - NOT language points
• Syllabi: content syllabus, language syllabus, skills 

syllabus
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Basic steps when designing ESΑP courses

• Needs analysis
(the process of determining the needs for which a 
learner or group of learners requires a language and 
arranging the needs according to priorities (Richards, 
and Platt, 1992:242). (e.g., through questionnaires)

i. Who are my students/ my audience? i. Who are my students/ my audience? 
ii. What are their objectives? What objectives would they like to 

reach? 
iii. What is their level of the target language?
iv. What should my role be in such a course? 
v. What /which methods shall I adopt? 
vi. What shall I include in my course?
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Basic steps when designing ESAP courses

• Needs analysis 
• Analysis of the teaching context
• Conceptualising the content: Syllabus design (main 

thematic areas; top-down or bottom up syllabus design)
• Decide on the text types and discourse environments• Decide on the text types and discourse environments
• Select the texts which will inform the design of the 

activities
• You’ll need to find out which kinds of language and 

which specific examples (e.g. which verbs would describe 
what they do) they need
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What to consider when designing 
mediation tasks?

1. Teach or assess?
2. Oral or written mediation?
3. Reception or production? 
4. Task parameters/ requirements

• Proficiency level
• Spotting the right scales from the CEFR Companion• Spotting the right scales from the CEFR Companion
• Aim of the task: What skills & strategies to develop or 

assess? 
• Why to mediate? Language focus? (text-type, 

communicative purpose and roles) 
• Source text(s): 

- Length, topic: close to students’ age, needs and interests
- text-type and discourse environment
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From: 
Stathopoulou (2016) Technical 
English for Architects, Civil 
Engineers and Surveying 
Engineers: 

A Learner-Centred Approach 

Raising awareness of the features of the 
different genres through texts in different 
languages



Source texts: variables

Topic

Text type

Structure
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Structure

Language Complexity 
(grammar, vocabulary, syntax)

Have in mind your learners’ 
interests, age and level when 

choosing them. 



Rethinking ESAP 
through a multilingual lens

On the basis of the new descriptors: 
1. implementation of programmes which will include mediation 

activities as a means for engaging students in ‘languaging’ 
practices which involve interplay of languages. 

2. development of  multilingual literacy and a multilingual ethos of 2. development of  multilingual literacy and a multilingual ethos of 
communication through the introduction of mediation in the 
classroom

3. Training the teachers to know how to build on the reality of 
multi-semilingualisms, how to achieve learners’ multilingual 
literacy, how not to see linguistic diversity as a problem but as an 
asset
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Some ideas for teachers (1)

• Teachers aiming at developing their students’ linguistic and 
cultural competence through the parallel use of languages should 
focus on:
• making them aware of the importance of language alternation 

by creating learning situations that foster the mingling-of-
languages idea (i.e. developing their metalinguistic and 
metacognitive awareness) (Stathopoulou, 2015, 2018);metacognitive awareness) (Stathopoulou, 2015, 2018);

• organising the class and the activities in such a way as to facilitate 
the use of different resources that pupils may bring to the 
classroom.

• Teaching should be responsive to different students who bring 
with them different ways of languaging.
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Some ideas for teachers (2)

• At higher levels, learners may become involved 
in tasks which require the selection of 
information (and its regrouping) from different 
resources in order to carry out a project in the 
target language (e.g. a magazine about a specific target language (e.g. a magazine about a specific 
issue), to relay the gist of texts written in the L1 
or L2 or to summarise such texts

41




