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QOutline

* The Target Language Use Domain
« Examples of tasks for new Mediation descriptors

 Implications for language teaching and
assessment
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The Target Language Use (TLU) Domain
(Bachman and Palmer, 1996)

Test content

Curriculum
content

Real world
(TLU)
domain
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Challenges

Test content = what
and how to assess /
test it?

Curriculum content =
what to cover?

Real world (TLU)
domain = ???
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E(S)AP - Needs analysis

« What do students of different subjects need to
produce in writing or in speech in their studies?
« Essays
* Business reports
* Laboratory reports
* Write technical docs / describe processes
* Presentations
 Discussions in seminars / group work, etc.
 Interact with (admin) staff
* Respond to lectures / reading in writing or
speech
(Westbrook, 2011)
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E(S)AP - Needs analysis

* Source of content?
* Visual information
* Oral information
* Written information
* Information in L1 or L2
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The CEFR and the Companion Volume

 The CEFR:

« ‘a common basis for the
elaboration of language
syllabuses, curriculum
guidelines, examinations,

textbooks, etc. across Europe’
(CoE, 2001: 1)

« ‘can do’ statements (CoE,
2018: 26)

https://rm.coe.int/

16802fc1bf
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The CEFR and the Companion Volume

 The CEFR:

« task-based, sociocultural and
socio-constructivist theories of
language learning (CoE, 2018:
28-29)

 modes of communication:

* reception (discrete skills)
« production (discrete skills)
* interaction (integrated
skills)
* mediation (integrated skills)
more reflective of TLU
domain (CoE, 2018: 30)
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The CEFR and the Companion Volume

RECEPTION Discrete skills

Int ?
SQrated skijis
Integrated skills 5 INTERACTION MEDIATION
integrated SIS piscrete skills
PRODUCTION .

Integrated skills_

Figure 2 — The relationship between reception, production, interaction and mediation.
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The CEFR and the Companion Volume

The CEFR introduces the concept of mediation as follows:

‘In both the receptive and productive modes, the written
and/or oral activities of mediation make communication
possible between persons who are unable, for whatever
reason to communicate with each other directly. Translation
or interpretation, a paraphrase, summary or record, which
provides for a third party a (re)formulation of a source text to
which this third party does not have direct access. Mediation
language activities, (re)processing an existing text, occupy
an important place in the normal linguistic functioning of our
societies.’

(CEFR Section 2.1.3, in CoE, 2018: 32)
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The CEFR and the Companion Volume

* Companion Volume (Council of

Europe, 2018): S e
* New scales (e.g. mediation) T NEW DESCRIPTORS
 Supplements / amends existing g

scales

* Goes beyond language
proficiency (includes
interpersonal / intercultural

skills) .
. . . L. https://rm.coe.int/
 Wider view of mediation cefr-companion-
volume-with-new-
descriptors-

2018/1680787989



https://rm.coe.int/cefr-companion-volume-with-new-descriptors-2018/1680787989

@@ BRITISH
@@ COUNCIL

Assessment Research Group

The CEFR and the Companion Volume
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Mediation

Mediation Mediation
Activities Strategies
| : 1 1 [ 1 1
Mediating Mediating Mediating Strategies to explain | [Strategies o simpify
atext concepts commumcation a new concept text
1
1 1
Colicboratng Leddng group
Relayng speafic nformation derse
m n 2 group work Faciltating phuncutural| || Unkng to previoss Ampifyng 2 -
n speech / mwnting — v edge text
7 Explanng dota (eg 0 || Faciitabng colloboratve .
dagrams, charts e REraction with pesrs RERRgRg Siamclion Sreaking down
n speech | in writing Acting as an ] compicated Streaminng 2 text
—{irtermed ry n micrmal| niomaon
Frocessmg tert 2 ratng to constract Encouragng conceptidl | |
| mspeech/ nwning meanng Lk
Faciiotng | Adaptng Linguage
] commumcabon in
|| Tronsiating 3 writien text delcate stuations and
n speech | m writing drsagreements

Note Dking (lectres
semnars, meetings. efc )

Expressng 3 personal
—{ response 0 creatve texts
(ncudng iteratre)

——T (Council of Europe, 2018)

-1 creabve texts (ncludng
terature;
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Mediation

* Mediation activities
* Mediating a text (7 scales) -
* Mediating concepts (4 2 U ™
scales) J |
« Mediating communication | 4
(3 scales) |
* Mediation strategies i K
 Strategies to explain a i |
new concept (3 scales) —
« Strategies to simplify a " = -
text (2 scales) —
(CoE, 2018)
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Mediation

* Mediating a text (CoE, 2018: 106)

» Relaying specific information - in speech and
writing

« Explaining data (e.g. in graphs, diagrams, charts,
etc.) - in speech and in writing

* Processing text - in speech and in writing

« Translating a written text - in speech and in writing

« Note-taking (lectures, seminars, meetings, etc.)

« Expressing a personal response to creative texts
(e.g. literature)

« Analysis and criticism of creative texts (including
literature)
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when dealing with everyday when dealing with everyday | st

negative interactions between negative interactions between
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Mediation descriptors in teaching EAP

In the two scales, Language A and Language B may be
two different languages, two varieties of the same
language, two registers of the same variety, or any
combination of the above. However, they may also be
identical. In the former case, users should specify the
languages / varieties concerned; in the latter case, users
should simply remove the parts in brackets.

(CoE, 2018: 111-112)
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Mediation descriptors in teaching EAP

* Processing text - in speech or in writing

« (1.2: Can summarise in writing in (Language B) long,
complex texts (written in Language A), interpreting
the content appropriately, provided that he/she
can occasionally check the precise meaning of
unusual, technical terms. (My emphasis)

« (1.1: Can summarise in writing a long and complex
text (in Language A) (e.g. academic or political
analysis article, novel extract, editorial, literary
review, report, or extract from a scientific book) for
a specific audience, respecting the style and
register of the original. (My emphasis)

(CoE, 2018: 111-112)
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Mediation descriptors in teaching EAP

* Processing text - in speech or in writing

At the end of this unit, you will write an expository essay. Look at this unit’s
writing task in the box below.

What is creative thinking? Explain the current understanding of this
concept by synthesizing information from different sources.

Synthesizing information from more than one text

When you synthesize ideas from more than one text, you draw ideas from
both (or all of them), evaluating each text. If the texts make similar claims
about a point, you can report where they converge. If the texts contain
contradictory claims, you may need to acknowledge that as well. When you
do this, make sure the texts are addressing the same information. Annotating
the original texts can help you prepare a synthesis. Synthesizing information
from more than one text is an important skill because it shows your
understanding of texts beyond a simple summary.

Review Reading 1and Reading 2. As you read, review your annotations.
Then summarize the topics that are discussed and the main points the
writer is making about them. Compare your summaries with a partner.

C1 level (Williams et al., 2019)



@@ BRITISH

@@ COUNCIL Assessment Research Group

HOW dOeS the CEFR h6|p7 Test content = Explain a

concept synthesising info
from other sources

Assessment criteria

Curriculum content =
Overall aim - summarise info

from written texts
Cognitive skills: ability to
synthesise information

Comparing & contrasting

Function: signposting
language for similarities
/differences

Real world (TLU) domain
= summarising and
synthesising



@@ BRITISH
Assessment Research Group

©©® COUNCIL

Mediation descriptors in teaching EAP

« Explaining data (e.g. in graphs, diagrams, charts, etc.) -
in speech and in writing

 B1.2: Can interpret and describe (in Language B)
detailed information in diagrams in his/her
fields of interest (with text in Language A), even
though lexical gaps may cause hesitation or
imprecise formulation. (my emphasis)

« B1.1: Can interpret and describe (in Language B)
overall trends shown in simple diagrams (e.q.
graphs, bar charts (with text in Language A), even
though lexical limitations cause difficulty with

formulation at times. (my emphasis)
(CoE, 2018: 196)
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Mediation descriptors in teaching EAP
Explaining data (e.g. in graphs, diagrams, charts, etc.)

Work with a partner. Look at the graph below. Answer the questions to
help you read and understand the graph. >

Figure 1 —O— Total DVD revenue

18.000 —O— Total video streaming revenue

16,000
14,000
‘2 12,000
10,000
8,000

6,000

4,000

2,000

0

(in Smillions)

2010 201 2012 2013 2014 2015 2016 2017 2018 2019
B1 level (Westbrook et al., 2019)
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How does the CEFR help? .. .o -

__—Describe a graph
Assessment criteria

Curriculum content =
Overall aim - describe
simple graphs

Cognitive skills: ability to
understand, describe and
interpret graphs

Vocabulary/tenses for
describing trends

Function: suggesting

Real world (TLU) domain
= describing a graph in a
presentation or in a
report
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Mediation
* Mediating concepts (CoE, 2018: 106)

« Collaborating in a group

« Facilitating collaborative interaction with
Deers
* Collaborating to construct meaning

« Leading group work
* Managing interaction
* Encouraging conceptual talk
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Mediation descriptors in teaching EAP

 Managing interaction

 B2.2: Can organise and manage collaborative group
work efficiently.

« (Can intervene supportively in order to focus
people’s attention on aspects of the task by asking
targeted questions and inviting suggestions.

« B2.1: Can explain ground rules in collaborative
discussions in small groups that involves problem
solving or the evaluation of alternative proposals.

« (Can intervene when necessary to set a group back
on task with new instructions or to encourage more

even participation.
(CoE, 2018: 121)
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Mediation
 Managing interaction

Asking for input, summarizing and keeping a discussion movin;S

In some AT TSSO ST s et S COTIT S O 1 an office, someone usually

manages the meeting and leads the discussion points and is called the ‘chair’. The chair
usually asks participants to provide input on the discussion, summarizes main points and

keeps the di ' oving. There are certain words and phrases st [ght use to
INPUt, summarize or keep a discussion moving.

asking for input keeping a discussion moving
What do you think? We'd better move on to the next point.
Does anyone have anything to add?  Let'’s finish this point and then move on

ummarizing
tze the key points .. Do we all agree that ..

I Match the speaker’s sentences (I-3) to the functions (a—c).

1 Sorry, but that's not really what we're discussing right now. _____
2 Does anyone have anything to say about this idea?
3 I'djust like to recap the key points so far.

a asking for input
b keeping the discussion moving / on topic

B2 level © e (Lansford et al., 2019)
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How does the CEFR hel|p? Testcontent=

Run a meeting with your
__—group for the group
assessment

Assessment criteria

Curriculum content =
Overall aim - managing
interaction

Involve all speakers
Function: asking for
opinons, keeping
discussion going,
summarising

Real world (TLU) domain
= running a project
meeting
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Mediation

* Mediating communication (CoE, 2018: 106)

Facilitating pluricultural space

Acting as an intermediary in informal
situations (with friends and colleagues)
Facilitating communication in delicate
situations and disagreements
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Mediation descriptors in teaching ESAP
« Facilitating communication in delicate situations
and disagreements

« (1.3: Can demonstrate sensitivity to different
viewpoints, using repetition and paraphrase to
demonstrate detailed understanding of each
party’s requirements for an agreement.

« (1.2: Can formulate a diplomatic request to each
side in a disagreement to determine what is
central to their position, and what they may be
willing to give up under certain circumstances.

 (1.1: Can use persuasive language to suggest that
parties in disagreement shift towards a new

position.
(CoE, 2018: 125)
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(MacKenzie, 1997)
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How does the CEFR hel|p? Test content=

Mediate a dispute
__—between an employee
and an employer

Assessment criteria

Curriculum content =
Overall aim - facilitating
communication in
delicate situations

Show sensitivity

Functions: repetition,
paraphrase, diplomatic
requests,persuasive
language

Real world (TLU) domain
= workplace (or
university) disputes
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Mediation

« Strategies to explain a new concept (CoE, 2018:
106)
« Linking to previous knowledge
« Adapting language
« Breaking down complicated information
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Mediation descriptors in teaching ESAP

« Breaking down complicated information

« (1: Can facilitate understanding of a complex
issues by highlighting and categorising the main
points, presenting them in a logically connected
pattern and reinforcing the message by repeating
the key aspects in different ways.

 B2: Can make a complicated issue easier to
understand by presenting the components of the

argument separately.
(CoE, 2018: 128)
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B2-C2 (Corballis and Jennings,
2009)

L1-L1 mediation is also
possible!
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How does the CEFR help? test content -

Explaining technical
documentation

Assessment criteria

Curriculum content =
Overall aim - breaking
down complicated
information

|dentifying main points,
logical ordering

Functions: sequencing,
\7 rephrasing

Real world (TLU) domain
= |T engineer explaining

how to use a new piece
of software
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Mediation

« Strategies to simplify a text (CoE, 2018: 106)
« Amplifying a dense text
« Streamlining a text
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Mediation

« Streamlining a dense text

 B2.2: Can edit a source text by deleting the parts
that do not add new information that is relevant
for a given audience in order to make the
significant content more accessible for them.

« B2.1: Can identify related or repeated
information in different parts of a text and
merge it in order to make the essential message
clearer.

 B1: Can identify and mark (e.g. underline,
highlight, etc.) the essential information in a
straightforward, informational text, in order to

pass this information on to someone else.
(CoF 7018+ 179)
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(O’Driscall,
2009)
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How does the CEFR help? test content -

Summarising a complex
text

Assessment criteria

Curriculum content =
Overall aim - streamlining
a dense text

|ldentifying main points

Functions: sequencing,
rephrasing

Real world (TLU) domain
= Summarising a report in
a business meeting
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Mediation descriptors in EAP and ESAP

Needs
analysis

Mediation Classroom

descriptors task

Teaching
content
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KHOW to measure task
achievement?

e Atestoran
assessment?

e Restrictions in terms of
resources that will
limit what | can do?

e Does my
assessment
reflect the goa
of the needs

Kanalysis?

tasks

e

Classroom

e How can student tasks

work together in
and outside of the
classroom to develop
their skills to achieve
\_ the tasks?

Assessment

TLU

domain

e Who are the Iearnera

e What do they need to
be able to do with the
language?

e What content
knowledge do they
need?

What language

Needs do they need?

analysis

Task design

What tasks can |
design to elicit the
language and
knowledge
required?

/
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The mediation descriptors as a tool for
E(S)AP classes — pros and cons

* Lend themselves to a number of
authentic, integrated skills E(S)AP
tasks

» @Give specific descriptors for
evaluating such tasks

« Sometimes go beyond linguistic
capabilities requiring interpersonal
and intercultural competences

 Don’t provide ‘traditional’ diagnostic
information that discrete skills tests
do.

T
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Integrating the mediation descriptors
into teaching and assessment

* Implications

Interactionist SLA theories - collaborative
working, scaffolding

Move towards more authentic, integrated
assessments

Some aspects of mediation require certain
interpersonal skills (e.g. emotional
intelligence /empathy) -> potential for
construct-irrelevant variance
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Integrating the mediation descriptors
into teaching and assessment

« Implications

« Reconsider our new constructs (what we are
teaching and testing) along with the
‘traditional’ criteria

« Amend grading criteria accordingly
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Summary and conclusion

* Mediation descriptors: good basis for planning
and assessing integrated, authentic E(S)AP
tasks (but not the end of discrete skills)

 They complement (not replace) the old CEFR
descriptors

* Wider interpretation of mediation (L1:L1, L2:
L2 and everything in between!)

* To exploit them fully, we need to teach other
(non-linguistic) skills

« Old things in new ways? Or new things in old
ways?



@@ BRITISH

@@ COUNCIL Assessment Research Group

Finally ...

* We should push ourselves to experiment with
the descriptors!

\Akefm

mas\'c ‘Aafpens

1
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Carolyn.Westbrook@britishcouncil.org
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